
















































































Appendix 1: Examples of Guidelines Used by Teachers to Assess
Child Performance

The following examples are taken from: Marsden, Dorothea B., Meisels, Samuel J., Jablon, Judy
R. and Dichtelmiller, Margo L.(1994) Preschool-4 Developmental Guidelines, 3" edition. Ann
Arbor, Michigan: Rebus Planning Associates, Inc.

EXAMPLES—Personal and Social Development

(Self Concept) Begins to show comfort with self as someone growing in skills and abilities.
Many preschool children come to school with a positive sense of self, certain they will be
liked. Other children are much more timid and tentative. They need more time to observe,
and opportunities to learn how to play in a group setting and become part of a group. Four
year olds display a positive sense of self by:

entering the dramatic play area and choosing a role that fits the play of others;

teaching a word in sign language to a classmate;

adapting to playground games and becoming part of the action;

sitting at the art table and exchanging ideas and thoughts, even when the discussion is

unrelated to the art-work they are making.

(Approach to Learning) Persists in a task and seeks help when encountering a problem.
Four year olds often need support from teachers to stay with tasks or to solve problems.
Learning to work until tasks are finished is often difficult for this age group. Ways that
children show persistence and willingness to accept help in problem solving include:

e accepting help from the teacher when putting together a puzzle;

e trying to start the zipper on their coat over and over until they can do it alone;

e accepting teacher or peer suggestions for solving a problem (for example,
understanding that putting another block at the base of the tower would make it more
stable);

e trying several different ways to form the play dough into a specific object such as a
birthday cake.

(Interaction With Others) Shows empathy and caring for others.
At four years of age, some children are naturally aware of the feelings of their classmates.
Other four year olds need to be taught to notice their peers and to relate to their experiences.
Four year olds are generally better able to show caring about concrete occurrences than
abstract ideas. Examples include:
e going over to a friend who has fallen and giving comfort;
o getting help when classmates cannot get their boots on or cannot find their painting to
take home; :
e showing acceptance and support of a classmate with a behavioral disorder or physical
disability;
e expressing sadness to a friend whose pet has died.
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(Self Control) Follows classroom rules and routines.
Four year olds find established routines very comforting. They feel safer and better able to
participate when rules are clear and followed consistently. They show their acceptance and
understanding of rules and routines by:
e knowing they have to wait until someone leaves the water table when the rule is “only
four people at a time”;
e clearing off their place at the snack table by taking their cup to the designated place
and throwing away their napkins and leftovers without frequent reminders;
e holding hands (or hanging onto a rope) when crossing a street that has no traffic light
or crossing guard;
washing hands before snack;
removing a finished painting from the easel and knowing where to hang it up to dry;
turning off the tape recorder after listening to a story;
knowing to go to the circle area after clean-up.

(Conflict Resolution) Uses words to resolve conflicts.
Four year olds are just learning how to resolve conflicts with words and compromise. They
need to learn alternatives to hitting or crying. They can follow simple formulas given to them
by adults, including:
e asking the teacher to use a timer to decide when one child’s turn on the bike ends and
another’s begins;
e giving alternatives to friends, such as, “I’m playing with these, you play with those”;
e using words to express feelings, such as, “I don’t like it when you push me”;
e if non-verbal, using facial expressions or gestures to communicate needs or to resolve
conflict;
e negotiating with another child to resolve a conflict.

EXAMPLES—Language and Literacy

(Literature and Reading) Recognizes the association between spoken and written words.
As children grow in awareness of the power of words and writing, they begin to ask adults to
write signs and letters for them. Children show that they are aware of writing as a
communication tool by:
e asking the teacher to make signs for the dramatic play area, such as “Fire House,”
“Hospital,” “Please leave this block bridge standing,” or “Do not disturb”;
e requesting that the teacher write a dictated story about a painting;
e asking the teacher to write words for a letter the child wants to send to a friend,;
e recognizing words from environmental print (for example, brand names, store names,
street signs).

(Listening) Follows directions that involve a two- or three-step sequence of actions.
Four year olds are beginning to follow two- and three-step directions with relative ease. They
can also respond to group directions rather than always needing individual instruction. Four
year olds show they can follow directions by:
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following the class instruction to “go get your coats, and when you are dressed, sit
next to your friend”,

repeating an instruction to a friend,

following directions given to the class to “Take this note about our class trip home, ask
your family to read it, have a family member sign it, and bring it back to me”;
following the class instruction to “go wash your hands and then sit down at the table”.

(Writing) Uses scribbles, shapes, and letter-like symbols to write words or ideas.
As children observe the teacher making lists and putting names on art work, they often want
to perform this function for themselves. Position of letters on the paper, actual formation of
the letters, and backward and forward order are not yet part of the child’s repertoire.
Children’s writing at this age includes:

asking the teacher to make a model of a word or specific letters so they can copy them;
beginning to know a few letter shapes so they only need the teacher to say the letter

- name instead of seeing it written in order to write the letter;

“writing” some shapes on a paper and then “reading” the words to someone;

making a row of squiggles on a paper and calling it writing;

using letter stamps or typing letters to represent words and then “reading” the message
or story to another person.

(Speaking) Speaks clearly enough to be understood without contextual clues.
By four years of age, children should be speaking with sufficient clarity that it is easy to know
what they are talking about without the help of context or gestures. (This indicator also may
be assessed by observing children’s use of alternative communication systems, such as
gesture, sign, or communication boards.) Evidence of this includes:

speaking clearly enough so that a classroom visitor knows what the child is saying;
communicating in a way that other children understand what is being said without
constantly having to ask, “What did you say?”;

repeating what they have already said in order to communicate it more clearly;
being understood when using alternative methods of communication;

being understood when delivering a message from home to the teacher.
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Learning Readiness Evaluation—Child Progress Ratings 1997-1998

Appendix 2

Teacher Ratings--Child Progress (4-Year Olds)

DOMAIN RATINGS (percent of children)*
(FUNCTIONAL PERFORMANCE Number
COMPONENT) INDICATORS of Children Not Yet In Process Proficient
Fall | Spring | Fall | Spring | Fall | Spring
Personal and : : Faane el o e b
Social " . Begins to show comfort
Development with self as someone 177 6% 1% 56% 18% 38% 82%
growing in skills and
abilities.
(Self Concept) Shows some self-direction
in actions. 177 5% 1% 43% 12% 52% 87%
Personal and e : : ‘ ‘ :
Social Follows classroom rules
Development and routines. 176 3% - 42% 20% 56% 80%
(Self Control) Uses classroom materials
purposefully and
respectfully. 177 2% --- 24% 10% 75% 90%
Manages transitions. 177 3% - 37% 15% 60% 85%
Personal and . =y e : « o .
Social Shows eagerness and
Development curiosity as a learner. 174 6% 1% 52% 17% 42% 82%
(Approach to Chooses new as well as a
Learning) variety of familiar
classroom activities. 176 5% --- 47% 18% 48% 82%
Approaches tasks with
flexibility and
inventiveness. 171 14% 1% 46% 35% 40% 64%
Persists in a task and seeks
help when encountering a
problem. 171 14% 2% 50% 33% 36% 65%
Personal and o ! ~ ek domala e
Social Interacts easily with one
Development or more children,
(Interaction With  beginning to play or work
Others) cooperatively. 172 13% - 43% 22% 44% 78%
, Interacts easily with
familiar adults. 177 7% 1% 33% 12% 60% 88%
Participates in the group
life of the class. 177 7% 1% 42% 20% 51% 79%
Participates and follows
simple rules in group 175 6% 1% 38% 20% 55% 79%
activities.
Shows empathy and
caring for others. 172 12% 3% 50% 30% 38% 67%
Personal and : i e . .
Social Seeks adult help when
Development needed to resolve
(Conflict conflicts. 174 20% 2% 38% 33% 42% 64%
Resolution) Uses words to resolve
conflicts. 171 22% 4% 42% 42% 36% 55%

*Percentages reported were calculated excluding missing data.
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DOMAIN

RATINGS (percent of children)*

(FUNCTIONAL PERFORMANCE Number
COMPONENT) INDICATORS of Children Not Yet In Process Proficient
Fall | Spring | Fall | Spring Fall Spring
Language & o P
Literacy
(Listening) Listens with
understanding to
_directions and 175 2% 1% 35% 17% 62% 82%
conversations.
Follows directions that
involve a two- or three- 170 2% 1% 38% 18% 59% 81%
step sequence of actions.
Language & i i
Literacy . e .
(Speaking) Speaks clearly enough to
be understood without
contextual clues. 169 2% 1% 18% 12% 80% 86%
Uses language for a
variety of purposes. 165 13% 1% 32% 20% 55% 79%
Language & ; 3
Literacy L
(Literature and Listens with interest to
reading) stories read aloud. 171 4% 1% 25% 10% 71% 89%
Shows interest in reading-
related activities. 170 9% 2% 36% 17% 54% 81%
Guesses what will happen
next in a story using
pictures for a guide. 151 23% 6% 42% 24% 35% 70%
Retells information from a
story. 156 22% 5% 34% 24% 44% 71%
Recognizes the association
between spoken and
written words. 168 21% 2% 48% 33% 31% 65%
Language & e
Literacy i SR
(Writing) Uses scribbles, shapes,
and letter-like symbols to
write words or ideas. 169 22% 5% 41% 30% 37% 66%
Copies or writes own
name. 171 13% 2% 48% 17% 39% 81%

*Percentages reported were calculated excluding missing data.
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Appendix 3: Skill Level Examples—Learning Readiness Parent Interviews 1998

Concept Area
Interview Questions

Skill Level Examples—Parent Responses

“Not Yet/Emerging”

“Developing”

“Proficient”

Knowledge and
Awareness of
Own Child

Tell me about your
child. What is
like?

What are __year olds
like?

What have you noticed
about how ___learns
best?

On a typical day what
do you do together that
you feel good about?

Mother, Daughter--4-years-
old

[Daughter] is very sweet but
then in the same breath she
can turn around and be
really head-strong, her way
or no way, but then two

" minutes after that she can be

the sweetest little thing. [
guess she’s a typical little
kid. . .They like to see how
far they can go, to push their
limits, and I think they know
what they should do and
what they shouldn’t do but 1
think they 're going to that
next step where they try to
see how far they can go.

Mother, Daughter—5-years-
old ESL

She is very active.

Sometimes she is
uncontrollable. . .She is five
years old. How are they?
They fight a lot at times, over
things or toys. They don’t
want to accept new friends.
They like to cling to some
kids. . .She is now learning,;
she asks how to write names
of things, how do you say this
and that. 1t’s what she wants
to know. She asks me
everything first, then she’ll
start writing. . . Always, when
we are together sharing,
eating and being together.

Mother, Daughter--4-years-old
She’s quiet and shy when she’s
around people. At home she’s
not quite so shy. I know she
seems to pick up on things
quickly, and she can have her
days too. . .They start getting a
mind of their own. It’s just like
they are learning so much, and
remembering

things. . .I don’t know, just
repetitive, repeating things over
and over again. She learns by
doing things. .. .We read. We
go outside and play.

Mother, Son—5-years-old ESL
[My son] likes to do painting.
He’s very excited to build things
and join things. He’s very
sensitive and he thinks a lot.
Also, he will ask many
questions about why the bird is
flying and he cannot fly. We
are from India and he will ask a
lot of questions about India. .
.He thinks like a very big kid.
When he wants to do
something, he wants to do it
himself. If I feel like I want to
hug or kiss him, he won’t allow
me to. He’ll say, “Mom, I’'m so
big you can’t do it to me”. . .He
learns when he’s talking with
other kids. . .Some cleaning and
stuff. He likes to help me. If
I'm vacuuming or something
new for him, he’ll ask to help
me.

Mother, Son—>5-years-old ESL
He likes to study in English and
play most everything. . .To play
with other children the same
age. . .By writing his name,
playing with toys, looking at
pictures and speaking in
English. . .Yes, do homework
and look at the pictures in book
together.

Father, Daughter—5-years-old
ESL
Well, she is very eager, sociable,

Mother, Son—4-years-old

He is a very curious child. He
asks a lot of questions
predominately about science.
How things work. He's very
curious about those kinds of
things. He's also very
cautious. He has had a number
of lousy day care experiences,
which have, I think, made him
enter into relationships with
teachers, day care givers with a
lot of caution. So those sorts of
things are very important in
understanding him because he
is real quiet. . .Full of energy.
He asks questions constantly.
One minute very independent
and the next wanting us to take
care of things he can take care
of on his own. He's
understanding his own feelings
really well and starting to
express them very well. Very
interested in playing with other
children especially make
believe activities. He likes to
do things that keep him very
physically active. I think all
children, but my son especially,
has learned motor and other
skills best by practice. He
loves to listen to books and that
sort of thing. He has a great
memory. For him, he just
listens and he learns

constantly. . .My son has the
task of getting dressed by
himself in the morning. So he
did that while I fought and
argued with his brother about
getting dressed, which is pretty
typical. Ialways encourage
him when it comes to his little
brother, in terms of helping him
do something. I have a lot of
chores and errands to run. He
came with me one time and was
Just behaving very well, so he
was rewarded with a small type
of toy. He probably thanked
me about 18 times for that little
thing. The rest of the day he’ll
do all of his chores. We don’t
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exaggeratedly obedient, strong
characteristic and decisive. She
is a person who knows more (at
her age) than perhaps should
know. You can’t lull her to sleep
with anything. She’s a person
who gives me joy because when
she comes home from school,
she’ll say (in English) “Hey,
Father look at this.” It’s a great
Jeeling of satisfaction. . .Five
years old. Hyper, questioning,
mischievous, depending on what
type of [upbringing], they can be
sociable or many times. . .they
don'’t know how to treat people.
She’s not like that, for her age.
She knows what to say, treats
you amicably, offers what she
has, shows you what she has to
offer you. . .She is learning how
to be social, how to conduct
herself and how to speak. On
top of all this she is learning
how to communicate in English
and Spanish. Well, she’s
learning this through the
instruction that we give her and
that’s the main point. . .the
education you give to your
children. She also is learning
English at her school. Because
that is why we send her! She
learns Spanish because that’s
our obligation. She won't forget
her roots but will embrace both
parts. She studies at school and
1 study here, at home. Right.
Well, when she gets home I
speak Spanish to her and she
speaks English to me.. 1try to
share both [languages]. We
work together (school and
home).

have big chores in our house.
They 're like, finish your dinner,
say thank you, ask to be
excused from the table, those
kinds of things. That was a
good experience for both of us.
There was some give and take.
We both read books. 1did
some activities with him and
still got done what I needed to
get done.

Parent Behavior

On a typical day how
do you get your child
to mind you?

When your child is
angry or frustrated
what do you typically
do?

Mother, Daughter—4-years-
old

Ah, that’s a good question. 1
don’t know. I usually tell
her that she was wrong.
And sometimes I’ll put her
in a time out or otherwise
D’ll basically, I don’t know,
really, I can’t tell. I mean
I’ll just tell her, “No, that
was wrong,” and she’ll
usually apologize and say
she was sorry and I’ll tell

Mother, Daughter—4-years-old
Usually it’s a verbal warning.
When she’s cooperative, she’s
very cooperative. She’s very
helpful, proud of what she does.
Helpful with siblings. . .The first
thing I do is try to find out why
and try to look for solutions to
Wwhat is troubling her. When
she’s mad at Mom, that’s not
easy.

Mother, Son—5-years-old

I would give him options, give
him choices. You know, you
cannot do it this way, but you
may choose this way or that
way. And that worked very
well. Sometimes, it’s just a flat
out “no you can’t”. Usually I
try to go with the options
thing, the choices. It works
really really well. . .

1 usually tell him to sit down
and to think for a few minutes.
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her not to let it happen again
or else I’ll, you know, try
and come up with something
if she does it

again. . .Well she usually gets
Sfrustrated when she’s tired.

1 usually send her to her
room. I make her just sit
down and if she throws a
tantrum or something, I'll just

“tell her there’s no reason for

this.

Mother, Son—5-years-old
ESL

Most of the time when he
wants something, he wants it
immediately, and it’s very
difficult to handle him. But
sometimes for 5-10 minutes 1
will let him do what he
wants, like if he wants to cry,
L'l let him cry. Then I will
talk to him nicely and tell him
he’s a big boy and this
behavior is not appropriate.
If you keep doing this I will
be very angry and I'm going
to hit you, so you should
learn what your parents are
saying. He will ask to watch
TV and I say no, then one
hour later he’ll ask again.
He'll say parents are
watching TV and I tell him
we are adults and you need
to learn first.

Father, Daughter—S5-years-old
ESL

Well I know what she likes and
dislikes. Let’s say I rent cable
TV, and not because I have
money but because they offer a
channel, number 58, that is Walt
Disney. It’s all English and they
are characters, realistic that
won’t harm anyone. They offer
movies which, in general, are
clean and no violence. I believe
they are a good lesson in wrong
or right. I speak to her about
what she is watching. I know
what she likes; this channel will
offer chances to see Bambi and
Mickey Mouse. Well, if I tell her
to help her mother with dinner
or sweep and clean, 1'll let her
see TV. It’s a way to motivate
her. If she misbehaves, and then
it becomes a way to punish

her. . .Well, I'll hug her and ask,
“What’s wrong?” I'll kiss her
and hug her, yes; we need to do
this. Maybe she’s down because
she misses her grandparents in
Mexico. Maybe a kid at school
got something new and she feels
bad because she didn’t. Who
knows? We have good
communication day and night.
We tell her a story.

Talk to me about what he’s
upset about. Usually, if I just
sit down beside him and even if
he" angry and saying, “oh, I
don't want to sit down. I'm
never going to sit down beside
you'" and he says that a lot. 1
usually just make him just sit
down beside me and we’ll
watch TV for a few minutes.

Or just sit and do nothing for a
Jew minutes. And eventually,
he'll just say what’s on his
mind and he’ll be fine.

Parent Role

Perception
What kind of words
would you use to
describe your job as

parent?

What are you trying to
accomplish as a
parent; what is it
you’re working toward
down the road when
you do your parenting
job today?

In what ways do you
feel your job, as a
parent will change
when your child is in
elementary school?

Mother, Daughter--5-years-
old

Um, describe my job as
[daughter’s] parent. It’s a
difficult question. 1don't
know. [ just try, you know, to
be the best parent I can be. 1
try not to get frustrated. 1do
everything different. But I
really try not to take it out
on, you know, the kid. I just
try and take, you know, be
smooth. . .Um, probably just
make her, you know, be a
good kid. Be a good kid,
mind and respect other
people. That'’s basically it,
and just, you know, enjoy

Mother, Daughter—4-years-old
Caretaker, teacher, friend,
authority figure. . . Try to build
independence, self-confidence,
and self esteem. Trying to create
an environment that’s good for
learning. . .She’s going to have
homework and helping her with
her homework will be a new
thing. She’s going to be getting
older so she’ll be getting more
independent.

Mother, Son—5-years-old ESL
1 will tell him that I don’t have
what he needs, but if I have, I
will give it to him. . .Getting a
close relationship with my
children and keeping the family

Mother, Son—4-years-old
Teacher, encourager, helper,
Jriend. One of the things that
has come up with my daughter
is that mom is the meanie who
makes the rules. Who doesn’t
let them do this or that and
then we always tease that that
is part of my job description—
that I'm the meanie. I guess
that’s part of it too, setting the
limits, say no when it's
necessary. . .To develop
responsible, respectful children
who will become responsible,
respectful adults. To help them
learn and learn how to learn.
That learning reading and

learning is okay—it’s fun. I

life. . .Um, 1don’t know.
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Maybe. . .that’s a good
question. I think she’s going
to change a lot.

Mother, Son—>5-years-old
ESL

1 have to do best what is in
his life. I make him sit and
read for one half hour every
day. I will teach about our

- customs and our country

every day. Our prayers, our
God every day. He will do
this. . .You are 5-years-old
and there are many things to
learn. The things I have not
learned, you should learn. At
this time he is not interested
in learning what I am
teaching. He wants to learn
on his own, games and
reading. When I read him
something, he remembers it
and retells the story
immediately, his own way.

So sometimes it is very
difficult to teach him to read
a book. . .Idon’t know, I have
not been there. I'm still
learning too. How to teach,
how to handle.

together. Respect my family or
children, that’s what I see. . .He
is not speaking in Hmong
language anymore.

Father, Daughter—S5-years-old
ESL

Patient, intelligent, loving, 100%
passive. With children you must
have a lot of patience. Above
all, don’t speak grossly. 1
believe all children are our
responsibility to speak to them.
Using bad words is shameful
and demonstrates our own
Jaults! Before we help them we
are hurting them, before we find
the solutions, we end up making
things worse. To persevere. We
should count to 100 before we
even think of hitting them! Be
passive. Speaking to them and
think of 1,001 ways before we hit
them. . .Well, what I'm hoping
for is that she develops well; that
she perseveres as a child. I'm
trying to make sure she attains
the education a child her age
needs. 1'm going step by step. 1
don’t want to think about her
being a professional, or less,
because that would rob her of
her youthfulness. She should
take things step by step. In
kindergarten, I'll do things that
relate to that. . .Sometimes as
parents, we wish things for our
children such as “I want my
daughter to be a lawyer, etc.”
That we wouldn’t let her be a
child, playing. I hope she’s a
good student in kindergarten,
that she plays and is
mischievous. . .1 have to be a
little more strict about
homework. Because homework
will increase, I will need to
prepare myself a little more,
dedicate more time, because as
she starts school, the
responsibilities increase.

guess we 're dealing with some
issues that being different is
okay. It’s not good or bad. It's
Jjust different and that’s okay.
1t’s hard but you have to deal
with what you 're given and go
Jfrom there. Those are the
biggies right now and it’s quite
a bit. . .Obviously there will be
6 hours or so when he is not at
home. That will be a different
time. But it will create a need
Jor us to find more time or
other time to spend with the
kids and now it’s he and I all
day. So when the other kids
are home we deal or fit them in,
otherwise now with all 3 of
them in school it will become
more of a puzzle to fit pieces in
and fit time in. [ think trying to
keep on top of friends, what is
going on at school. Still trying
to let them have time for them
selves. Obviously they'll be
with people all day long and
when they come home there are
still people. But they need their
own space and time. It’s a lot
of juggling of time and space
and schedules and keeping on
top of everybody and
everything.

School Readiness
What do you do with
your child that you feel
will help her/him be
ready for
kindergarten?

Mother, Daughter—5-years-
old

Well, I don’t know. I haven't.
1 think [Learning Readiness]
has done a lot for her.
Because of the interaction

Mother, Son—5-years-old

Well, he’s been doing a lot more
social things. And I think
[Learning Readiness] has been
helpful for that. Idon’t think I
put enough importance on that

Mother, Son—4-years-old

We talk about kindergarten a
lot. We go by the school and
we talk about where he’ll go to
school. We visit the school.
We 've taken some time to
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What kinds of things
will you look for in
your child to assure
yourself that he/she is
really ready to go to
kindergarten?

When your child goes
to kindergarten what
will you expect from
your child’s teacher?

What do you feel your
child’s teacher should
expect from you?

How will you help
your child’s teacher
learn about your child?

with kids and stuff. . . I know
she’s excited, she wants to
go. Yep, and I don’t know,
she’s always been the
ambitious one, independent.
So I think she’s ready. . Well,
1 don’t know [what parent
should expect of teacher].
don’t even know what they do
in kindergarten. I haven't

-thought about it. . . Not

much, I don’t know[what
teacher should expect of
parent]. I haven'’t even
thought about teachers. . I
don’t know. Communication
I suppose.

Mother, Son—5-years-old
ESL

1 think that I am very busy
and can’t help him that
much, but Learning
Readiness Program helps
him a lot and I can see that
he has improved a lot. . .He
knows how to write his name,
ABC'’s, and how to be along
with other children. No
problem at school so, I think
he is ready for kindergarten.
. .Teachers and parents have
to share information on what
works and what doesn’t
work. For my child the
teacher has to report to me
as I am the parent. . .I1don’t
know, but I am willing to
share information with the
teacher, and work together. .
. The teacher is the same as
we are the parent. If the
teacher wants to know about
my child, then let me know
and I will get all the
information about my child to
him or her.

Mother, Son—S5-years-old
He is ready for school, I was
a teacher in India so I know
how to teach. I know what he
knows. Last week I went to
one conference for
kindergarten. Kids should be
prepared for kindergarten.
He is prepared. Kinds

when he first started preschool.
Umm, but we do a lot of
academic things. He’s
interested. He brings the books
to me and says, “Mom, I want
to do adding and subtracting, or
I want to spell, and do this kind
of stuff.” So, umm, you know
this kid counts. He can count
by two’s. I don’t know where
he learned how to do that. But -
um, the social part I kind of let
take care of itself. He’s got a
brother and his brother invites
JSriends over. He goes to
Learning Readiness so I think
he’s probably getting what he
needs in that regard. . I think
academically he’s beyond
kindergarten. Um, socially, I
think he’s pretty good with kids.
At least when I’'m around, he is.
He’s always, he’s never afraid
to go sit right in the front, or if
they say, “Here, have a cookie,”
he’ll run right up there and get
a cookie. He’s not real shy and
stands back, and afraid to
interact. So I think he’s

ready. . I expect teachers to be
understanding of different
personalities in the children and
to try to work with each one, and
not try to mold them into one.
And I don’t think they do that.
That’s not the sense that I get
now with my own son in
kindergarten. And from what
1've seen, they do a little bit of
academic stuff. They do science
and they do music. . .I guess if
there’s a problem that I should
communicate that with her, you
know, if I see something going
on at home that might affect him
at school. Um, he’s got asthma,
S0 we've got to keep in pretty
close contact with the teachers
and nurses anyway. And that if
there was a problem she would
say something to me so that we
could try to work it out. . .

Last year I filled out a form
about my son that's in
kindergarten now or maybe it
was that we had a conference
the very first week. We talked

observe kindergarten classes
within the school district.

We 've talked about which
programs/classes he liked best
and why. The other simple
things like helping him develop
social skills to play with other
children well. To share and to
find interest in learning. We
read books, take out the
encyclopedia, talk about
numbers. When he asks
something, he really wants to
know the answer. We try not to
ignore the questions even if
they seem way too big for a 4-
year-old . . .An interest in
learning and listening,
Jfollowing directions are
important. He has a genuine
love for all of the things that
are around him and he just
asks questions constantly. |
think that is an important part
of want to learn—learning
readiness. Indeperidently he’s
able to put on his shoes, jacket,
take care of most of his
toileting needs, and those types
of things. I think he is

ready. . .A lot. I would expect
that the teacher is sensitive to
him. I hope he gets in all day
kindergarten because I think he
needs to be in that
environment. I expect the
teacher to communicate with
me, through notes and phone
calls. I expect communication
in terms of what my son needs,
what she sees him
needing/having at school and
how I might be able to help
with those things. . .I'd be
willing to communicate and
work with her in any areas that
my son needs special attention.
I would help foster a good
learning situation for my son,
to respect his teacher and
rules, as well as homework and
special projects. . .I've already
written letters to the teacher
and to the school about my
concerns for my son as well as
the neat qualities that he has.
Then again, just basic
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should know ABC’s and
[counting]. Different colors,
blocks, I have taught more
than that. . .He should
respect teachers as a teacher,
not as a friend. When he
wants to ask something, he
can ask a friend. He should
not tease. . .Respect.

about it then. And she asked,
you know, is there any concerns
or anything you think I should
know. And I thought that was a
really good thing.

communication. Dropping in
once in a while and talking to
the teacher--not just at parent
conferences.
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